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ABSTRACT 

Our education system broke – previously it was not broken, we thought it was and we 

imagined we fixed it; yet we violated our youth, were dismissive of creative based 

educations’ strength to cradle our urbane youth’s minds and imagination.  

Erasure. 

Educators have the ability to fix the brokenness. They need to frontload transformation 

to enable youth psyche to thrive on education systems they can rely on, providing 

stability to their growth and preservation of our urban cultural aspirations. 

Youth psyche and beings are about dreaming, hoping, wishing making things out of thin 

air; they live in that sphere, youth are the gatekeepers of this space. Urban youth have 

the ability to revitalize and invigorate our lives when given room they can shape 

communities when enabled to explore, experiment and create theatre, film, music, and 

dance. 

Creative spaces are dominated by the youth, a perspective that educators are in the 

youth’s comfort zone means that spaces in classrooms and degree course content can 

accommodate a rhythm in order for an Educational Institution to be transformative and 

restorative in its function. 

Experiences that profile the behavior and response to stimulus will be shared, these as 

observed phenomena opening an informed, research based pipeline that will speak to 

and have change conversations within the trialogue.  

Valorising is defined as affirming, a verb that gives or ascribes value or validity to "the 

culture valorizes the individual". In what ways can Educators valorize the gatekeepers of 

urban culture – the youth – allow them to take risks and explore as Creatives in the 

urban space? 

This paper presentation seeks to communicate a healing, restorative emphasis in the 

creative disciplines to craft effective arts education driven by community engagement in 
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observing 4 Dimensional Design Studies Community Based Learning semester at The 

Technical University of Kenya.   

 

 

Keywords: Urban culture, Educators, Identity, Community Based Learning, Restoration  
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CONTEXT 

Brokenness 

Based on the “Total Integration of Quality Education and training” Report of the 

Commission of Enquiry into the Education System in Kenya Chaired by Davy K. Koech in 

1999, a needs assessment was undertaken. The outcome was that the national 

curriculum for primary and secondary education was then reviewed in 2002.  

…the education system has forced schools to phase out subjects or subjects not 

being taught, meaning that these subjects are not relevant to the community 

needs. Phasing out subjects in secondary schools such as Business studies, Art 

and Design, Music, Woodwork and other applied subjects as was done by the 

Ministry of Education in 2002. (KICD 2016) 

The phasing out of subjects deemed not relevant to community needs broke Creative 

arts education In Kenya. ECDE and Secondary School stages are fundamental to Higher 

education training. Educators observe the quality of entrants to Vocational subjects that 

have no foundation weak principal grounding in their selected undergraduate degrees. 

Policy strategy unravelled and denied full access to young creative minds.  

The cultural and creative industries are among the fastest growing sectors in the 

world. With an estimated global worth of 4.3 trillion USD per year, the culture 

sector now accounts for 6.1% of the global economy. They generate annual 

revenues of US$ 2,250 billion and nearly 30 million jobs worldwide, employing 

more people aged 15 to 29 than any other sector. The cultural and creative 

industries have become essential for inclusive economic growth, reducing 

inequalities and achieving the goals set out in the 2030 Sustainable Development 

Agenda. (UNESCO Cultural Expressions 2005) 

Acknowledgement of the mistake would own the erasure that took place. Based on a 

needs assessment the phasing out of creative subjects from the curriculum was 

disingenuous. Jahazi journal defines Creativity thus: To create is to make something 
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‘new’; something original. Creativity, the formulation of new ideas and the application of 

these ideas to generate new works of art and cultural products, scientific inventions and 

innovations in technology, is intricately tied to notions of originality, imagination, 

inspiration, and ingenuity (Njogu 2015). 2002 harmed the Cultural Sector.  

The Higher education Level experience shifted because of the phasing out of these 

applied subjects this reform was counter intuitive. 

1) Stymied undergraduate creatives show up at Higher Educations doorstep some not 

genuinely seeking to acquire these skills but are left with no choice for Degree 

programmes the exam system having locked them out of preferred programmes.  

Summative evaluation of primary and secondary education in 2009 indicated 

that the current curriculum content relegates practical skills necessary for 

economic development to non-examinable subjects, thus, most of the learners 

exiting the education system at secondary level did not have adequate skills and 

competences to be absorbed in the job market. Among the skills gaps identified 

were; agricultural skills, entrepreneurial skills, vocational and technical skills, 

innovation and creativity and ICT skills, as learners opt not to learn these 

subjects. The cognitive domain, was over emphasized at the expense of affective 

and psychomotor domains rendering teaching and learning to be exam oriented. 

(KICD 2016) 

2) For Higher Education Institutions to certify what students have no interest in pursuing 

- is a misallocating of resources. Inadequate investment and poor facilities put up in 

Institutions for practical and vocational subjects such as agricultural workshops, home 

science, art and design, woodwork, electricity, power machines among others was not a 

priority. This affected greatly cultural productivity in schools and subsequently in society 

and the Creative Industry. 

3) Foundations knowledge of Creative skills not a construct at tertiary level however by 

the time Learners get to Higher Education moulds have to be broken. Instructive 

strategies and approaches at Higher Educational level attempt to accommodate the 



Identity and Purpose from Erasure to Valorizing; Mending broken Creative Education with Urban Youth – Flora Mutere-Okuku 7 

anomaly, because these are directed and led by Learners educational experience, 

training and breeding; training becomes remedial.  

 

HISTORICAL CONTEXT 

The current Kenya education framework has its basis in colonial education. The existing 

framework has built on this, and reformed or modified the education system to reflect 

the needs and aspirations of national development.  

This is the type of education which Rodney (1972) argues is education for in 

subordination, subjugation and perpetuation of imperialism in Kenya. It is in this 

colonial context that the contemporary and current policy documents on 

education have sought to address in bid to reflect on the social economic and 

political realities of an independent Kenya and then focus education to realize 

vision 2030. (Muricho 2013) 

 

REVIEW OF AVAILABLE LITERATURE 

INTRODUCTION 

The literature looks at the background of Kenya’s educational and examination of the 

drivers for change in ECDE and Secondary Structures to Tertiary level. Historical 

reference of Policy frame-works in Education provide relevance in evaluating the caliber 

of Creative Education over time Tertiary levels. To gauge the rationale - societal, 

economic and political that brought about these reforms in Kenya’s educational 

systems. The study gazes on Global perspectives that exist for quality framework of 

modern educational needs. World educational reports, Sustainable Development Goals 

(SDGs) and conventions.  

The high stakes of Educational reform make the subject contentious. The 

Government especially the political elites interferes with education planning and 
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reforms by focusing education reform to meet the political objectives, fail to plan 

for change, fail to involve other stakeholders such as education administrators, 

teaching staff, parents and students. (Muricho, Chang’ach 2013) 

“Power coercive strategy” model is highlighted. In this model, decisions are made at the 

top then communicated down. All these are top down directives that the administrators 

and teachers must implement without question or input. (Muricho, Chang’ach 2013) 

The Creative Industry has blurred the lines between Cultural Art practices and 

Ndii opines “that the convergence of multimedia and telecommunication 

technologies has integrated the production, distribution and consumption of 

creative content. Nothing exists in isolation any longer.” Theatre, film, music and 

dance are embraced by the Semester teaching of Creative coding in Interactive 

Media. Globally, creative industries have become a strategic choice for 

reinvigorating social and economic growth, youth employment and integration 

of communities through cross-cultural learning and sharing. (Ndii 2015).  

Digital Technology in Arts practice is a way that academia can speak to community.  

Seminal Literary pieces provide chronological timelines of Post-independence education 

reviews in Kenya. Tracking the 2002 fall and subsequent consequences.  

 

THEORETICAL UNDERPINNINGS 

The Creative Coding classroom experience was guided by Herbartianism a theory an 

approach and method of teaching by J.F. Herbart (1776-1841). Herbartian 

method guides and maps lesson planning to reach intended learning objective.  

Herbartianism proved to be an apt pedagogical approach that connected classroom 

learning objectives to societal benefits. 

A hybrid visual/textual live-programming environment for easy prototyping and 

development designed to facilitate the handling of large media environments with 
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physical interfaces, real-time motion graphics, audio and video that can interact with 

many users simultaneously (vvvv organization 2018). This kit was a teaching resource in 

the 4 Dimensional Design Studies class. The vvvv group are custodians of its 

development and serve as a community base for a growing global user Creative 

community. The 4 Dimensional studies class, in this study plugged-in the learners to this 

Creative community. That way their activities would be buttressed and affirmed by 

philosophies for constructive positive group think.  

The Herbartian approach has five steps in the creation of Lesson Plans 

1. Introduction: pre requisites classes delivered included Project Planning and 

Management, Research and Proposal Writing, Rendering Techniques, Design 

Thinking and Computer Design Skills. Proposal writing, ideation sketches and 

presentations employed knowledge from these pre requisites classes. Visits to 

the Railway museum, Art Historian lecture on the History of the Railway 

delivered as motivational content.  

2. Presentation: Educator presented examples of projects by the vvvv community 

and work examples. These included art in architecture, public space, art galleries, 

on internet, in museums, trade shows, university’s, symposiums, workshops, 

festival, on stage, user experience laboratory and vvvv projects by creative 

consultants. 

3. Comparison and association: Learners were challenged to ideate to answer the 

brief for the Railway Museum. The Brief: Choose an artefact/display, design and 

develop exhibits using basic skills and knowledge in creative programming to 

create an interactive museum experience for The Railway museum. The tasks 

were to be performed in groups of maximum 8 learners. 

4. Generalization: The Educator guided Learners groups to be innovative in their 

concepts based on the Learning materials presented. This was to be in response 

to the brief solving attendant issue of - improving the Railway Museum visit 

experience using Creative Coding Skills.  
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5. Application: Prototyping by the Learners involved a month of hacking various 

vvvv applications to take their concepts to installation stages. Exploration and 

experimentation characterized the activities in the classroom.  

6. Recapitulation: in the form of summative assessment to know whether Learners 

had attained information displayed creative concepts to be conclusive in 

achievement of class objectives. Was desired change achieved by the Creative 

Coding Class? Both General Instructional Objective (GIOs)and Specific 

Instructional Objectives(SIOs) 

General Instructional Objective (GIOs): Non-behavioural actions they cannot be 

measured or observed directly. These objectives are denoted as mental activity. Specific 

Instructional Objectives (SIOs): Behavioural actions observable and measurable 

objectives. 

LEVEL 

SPECIFIC OBJECTIVES/SPECIFICATIONS 

BEHAVIOURAL CONTENT 

KNOWLEDGE Recalls 

Recognizes 

The History of Railway 

Creative Interventions using 

Installations at the Railway Museum 

UNDERSTANDING Identifies 

Selects 

Compares 

Classifies 

 

Identifies Relationships 

Gives examples 

 

Describes 

Explains 

 

The groups of people responsible for 

the building of the railway. 

The implications to the East African 

region in the building of the railway. 

The cultural economic geographical 

changes that occurred with the 

building of the railway. 

Preparation of creative interventions 

for the display to community about 

the railway impact 
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Generalizes 

Problem Solving 

Create ideas using video, 

photography, illustration audio, 

creative coding to install in the 

Railway museum  

APPLICATION Gives Reasons 

Codes 

Analyses 

Establishes Relationships 

Detects 

Selects 

Illustrates 

Coding  

Audio, video, animation 

development 

Detects errors 

Designs spaces 

Constructs installations 

Narrates stories 

Creativity and Imagination 

SKILL Draws sketches 

Experiments 

Participates 

Presents 

Coding 

Backgrounds and character sheets 

Hacking participation 

Communication and collaboration 

INTEREST Collects 

Appreciates 

Prepares 

Writes 

Organises 

 

Historical evidence  

Cultural Values 

Pitches Presentation for community 

Prepares Project proposals 

Citizenship 

Budgets finances  
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Phenomenological Data Analysis combined with Empirical/Naturalistic 

Phenomenological Framework 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Giorgi’s (1985) 4-step method to Phenomenological Data Analysis 
encompassed within Todres and Holloway’s (2004) Empirical-Phenomenological 
Framework. Adapted from Journal of Nursing Education and Practice, by M. Christensen. 
Retrieved from http://jnep.sciedupress.com, (July 30, 2017) 

  
This framework supported observation of 57 students over a Semester. Interviews, 

photos of classroom, videos of classroom pitches, observation and documentary 

evidence provides qualitative data. The Empirical Phenomenological framework is 

Architecture to allow for a disciplined look and perspective into the lived experience of 

the educators and learners over a 12 week period. 

 

 

Intuiting and testing the 

meaning of the experience 

Writing a digested 

understanding that cares for 

different readers 

Articulating an experiential 

phenomenon of interest for 

study 

Gathering description of 

others experiences that are 

concrete occasions of the 

phenomenon 

Transformation of meaning units 

Determination of structure 

To read for a sense of the whole 

Determination of parts: 

establishing meaning units 

Empirical-Phenomenological 

Research Framework 

Phenomenological Data 

Analysis 
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RESEARCH PROBLEM 

Creative Pedagogy practice at Tertiary level can operate optimally. Institutions focus on 

the sector can be heightened. The Creative education sector is taken for granted by the 

policy makers and administrators. There exists a 2002 revisit playing out in a protracted 

fashion, stunting Creative Sector productivity, disabling commercial drive in the Creative 

industry - evidenced by a loss in the ability to drive the creation of employment, 

sustainable cultural social development and a lost gaze on space that Youth can 

regenerate. 

The total value of creative industries (copy-right based industries) in 2007 was 

Ksh 85, 208.7 million, which represented 5.32% of the total GDP of 

Ksh.1,603,176 million (Nyariki et al 2009). Nyariki et al claim that considering 

that the full potential of these industries may not be captured in the Kenyan 

circumstances, they may be contributing around 7% to the national economy in 

terms of GDP (Nyariki et al 2009: 23-24). (Njogu 2015) 

Community Service/Based Learning 

4 Dimensional Design Studies expected outcomes were: 

1. Introduce students to idea of participatory public space 

2. Semester teaching of Creative Coding Railways incubation space for Design concepts 

3. Introducing activities complementary to student life 

Community Based Learning was observed to be a stimulating mental and emotional 

environment for classroom activities. Herbartian attempts to get predictable results are 

captured with this approach.  

It was observed that Learners in the class were rapt in attention engaged rearing to go 

solve the world’s problems. Nairobi’s urban setting abounds with possibilities for 

research and academic involvement to engage with public space. Creative learning 

applied in this way inspires learners to interrogate development that speaks to these 
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spaces. Percolating of ideas from the Creative Learners translated to values such as 

commitment, awareness and resolve to solve social dilemmas.   

Constructive Community-Academia exchange was observed as 

Judges/Panelists/Resource persons planted perspective and relevance to the Learners 

Design concepts. A shift of focus from Educator to Resource person planted seeds in 

verdant youthful Creative minds. The panel composed of urban professionals listened to 

the Creative Concepts in classroom Pitch Sessions; Learners concepts were cross 

examined and whose outcome was the importance of accurate research. This 

instructional approach emphatically advised Learners to profile indigenous Kenyan 

people in the building of the Railway. Emphasis on getting the history correct was key 

feedback to the Learners. Cultural relevance was enshrined. Reading and obtaining the 

right source. Concept, Craftsmanship, Creativity and Completion was the assessment 

criteria that Judges/Panelists/Resource persons used to structure their feedback to the 

learners.  

Perceived lack of familiarity with the tech vvvv was expected. When it translated to a 

threat of unfinished assignments or procrastination in completing tasks - competition 

amongst the groups was a solution. Learners were spurred on to complete tasks by 

witnessing the progress of their classmates. The Competition element was a stimulant 

to active learning. Thirst to do better than Classroom peers performance became 

impetus to strive for quality presentation. Engaged Learners displayed positive response 

in the Cognitive, psychomotor and affective domains. 

 

OBJECTIVES  

Achieve the Educational objectives using philosophies like Herbartianism to impact the 

community through Creative arts education. Creative Economy Industries reap in 

adjusted Method and Practice in the Creative Practice classroom that reflect the big 

story in Creative Education reform. Communities will thrive. A Culture Dynamism and 
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regeneration will set in as Learners keen on practicing 21st century compliance Creative 

skill sets in a conducive environment will increase. 

Herbartianism Philosophy made for Quality Creative Arts education that can heal and be 

sustained. Kenya’s Educational Historical context to be included in planning for the 

Creative Educational classroom. Educators are transformative actors to mend the 

Creative Arts Institutional Education pipeline from ECDE to Secondary that feed into the 

Vocational Training Institutions.  

Frameworks that facilitate Observation of learner behaviour as useful data and 

Response Frameworks for Educators to relay feedback to Policy makers and Institutions 

will enable transformation of Learner experience. The CBET classroom is the cogent 

laboratory for testing reform.  

 

FINDINGS 

The mental dropout rate of Learners with Creative programming and coding frontiers 

was observed to be exponential in some Learners, Intrinsic motivation was needed as 

engagement waned to stay driven and achieve classroom objectives.  

Creative coding discipline in the community displayed the spectrum of Learner 

Response Behaviour closely supervised Learners to those that were self-supervised. Self-

driven paced learning in the form of video tutorials was constructive instructional 

method.  

Gender bias in taking on leadership roles was observed. The female Learners were 

reluctant to step into the roles citing that they lacked coding know-how. The Educators 

role to motivate such cases - a chance to balance the learning experience for both sexes.  

Meeting hard deadlines to answer community briefs encouraged innovation in the 

classroom displayed when Learners to hacked solutions to their creative coding 

installations to achieve results in completing the Installations for the Museum.  
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Iteration of lesson plans on the fly by Educator meant an immediacy, planning in situ by 

listening to the learner and feed off their response to stimulus in the class. Educator 

response needed flexibility with assignments, assessments and topics. 

Learners creating assets – audio, video, photography, animation - was noted to be 

valorizing, therapeutic and character building. The reinforcement that feedback from 

panelists and community individuals gave had Dopamine effect. Learners rid of the 

insecurities, behaviour displayed upon entering the classroom - the reflection of an 

education system that tainted the reputation of pursuit of scholarly advancement in the 

arts. Educators are operators that tactically need to be made aware of their role as valor 

agents. An Elevated form of this would trigger activism in the classroom space to 

reassure learners about their chosen Career paths.  

Learners gained valuable social consciousness through discussion, lectures and 

questions. Keen awareness to use their skills to elevate society and not just for 

commerce. Data designer Ekene Ijeoma captures this phenomenon accurately in a 

Design Indaba article he reflects “I wanted to see data as poetic and not just pragmatic 

and I wanted to look at people as citizen’s not just consumers.” 

Misguided Policy reforms strategies, policies, consideration can create the perfect 

storm. Lost potential for job creation, urban space regeneration, preservation of cultural 

value and dynamism of cultural expression. Once the youth are generating and as Njogu 

says by “By making technology available to youth, the creative sector can flourish.” 
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DISCUSSION OF MAIN POINTS 

Harness the cultural productivity potential existing within Educators and cohorts of 

Learners and CBET institutions. Address the 2002 fall out, to stem the emergence of 

disengaged Creative youth. Community based learning and Creative classroom learning 

activity to be merged to create learning environment wider the institutional learning 

walls.  

Education is a literal magic bullet in achieving support for the SDGs. 2005 Convention 

goals and monitoring areas of SDGs. Goal 3 states integrating culture in sustainable 

development frameworks.  

Robust pedagogy to buttress the idea of CBET in the creative classroom achieving 

quality creative education to give identity and purpose to urban youth learners. 

CONCLUSIONS 

Educational Philosophies enthuse Creative Education and combining this Competency 

Based Education and Training (CBET) Structure, consistently achieves an inclusive and 

empowering Learning environment.  

Coherent policies that result in Educational reform can be effectively tested within 

learning environment, they should be inclusive not limiting access to education. 

Transformation of Education systems can affect the sector for generations they are 

potent change agents and should be socially conscious disruptions.  

Measures to infuse cultural identity with Creative education is deemed by this study, to 

be a priority for the objectives of inculcating cultural values in Learners. Content 

creation tackling people stories and narratives empower both the Society and Learner. 

The relevance of community based learning in a Creative Learning environment makes 

for stimulating relevant experiences. Art has an unlimited power to change the minds 

and behaviour of those who experience it. Therefore, it makes a significant difference to 

the lives of individuals and society (Tkachuk 2018) 
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RECOMMENDATIONS 

Policy makers and educators to make room for classroom activity seamless with 

community involvement. A transformative change from stale knowledge, skills, attitude 

and value transfer to Learners.  

Educational reform by erasure of subjects to be acknowledged and abolished. A 

commitment to suspend disbelief, disregard and diminishing of subject relevance, 

knowledge, skills and values to be addressed.  

Cultural production is the foundation, or wellspring, of the creative economy (Njogu 

2015). Cultural production, values and identity are sustained well in community based 

learning. Nairobi’s urban spaces present abundant opportunity to engage Learners with 

creative innovative problem solving experiences. 
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